
Review of Project-led Scholarship 
Program Evaluations

EVALUATION 
DESIGN AND 
METHODS

KEY FINDINGS

Nineteen local-level evaluations of the scholarship program have been conducted since 
2019. These evaluations utilized a variety of methods, combining quantitative surveys, 
qualitative interviews, focus groups and archival data reviews. Most evaluations aimed 
to assess the impact of scholarship programs on academic performance, leadership 
development, community engagement and personal growth. 

Academic Performance
Most scholars meet academic performance requirements, though several programs 
noted challenges with collecting and reporting grades or standardized measures of 
performance. In Santa Ana, 82% of students met academic criteria, and in La Paz, 88% 
felt the scholarship helped them complete their studies. In Honduras, 66% reported 
being “very satisfied” with their academic progress, and in Guatemala most scholars 
met the minimum grade criteria. In Cartagena, 92% of scholars showed high academic 
performance and 99% completed the academic term.

Service Commitment and Community Impact
Scholars consistently reported that community service enhanced their leadership, 
confidence and social skills — e.g., Cartagena, La Paz and Zamboanga). Community 
members expressed appreciation for service projects undertaken by the students, 
such as tutoring younger kids in the community. In Legazpi, 95% of community service 
supervisors rated the students’ contributions there as impactful and relevant to the 
organizations they volunteered with. However, barriers to completing the required 
service included academic workload, the distance between students’ homes and their 
service projects, and unclear expectations (Madagascar; Zamboanga).

Leadership and Personal Development
Evaluations highlighted growth in leadership, empathy and social responsibility. In Santa 
Ana, 97% said service helped prepare them for professional life. In Zamboanga, 80% 
of scholars performed service aligned with their skills and interests, enhancing career 
readiness. In Costa Rica, 57% of community members reported that they perceive and 
rely on scholarship students as leaders in their communities. In addition, 61% reported 
being motivated and encouraged by the activities, projects and behaviors of scholars. 
In terms of personal development, scholars noted that community service helped them 
cultivate empathy, build connections and increase their awareness of others. Seventy-
eight percent of scholars in Antioquia reported an improvement in self-awareness and 
personal well-being since they started the scholarship program.
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GENDER-
SPECIFIC 
FINDINGS

CONCLUSIONS

LOCALLY LED EVALUATIONS OF THE 
SCHOLARSHIP PROGRAM TO DATE: LOCATIONS BY COUNTRY:

RECOMMENDATIONS

While most evaluations did not disaggregate data by gender, some notable insights 
emerged. In Cartagena, 73% of scholarship recipients were women, suggesting strong 
female participation. In Honduras, single mothers were identified as needing flexible 
service-hour policies due to caregiving responsibilities. Madagascar noted pregnancy 
and early marriage as leading causes of dropout among female scholars. These findings 
underscore the need for gender-sensitive program adaptations, such as flexible 
scheduling and targeted support for young women.

The evaluations collectively affirm that scholarship programs improve educational access 
and outcomes, especially for economically disadvantaged youth. They foster leadership 
and community engagement, with scholars often becoming role models. However, 
challenges persist in retention, service compliance, and goal setting, particularly among 
newer scholars and those facing external pressures.

•	 Align service tasks with scholars’ academic and career goals (Zamboanga, Santa 
Ana). 

•	 Offer flexible service options (e.g., bring-home tasks, semester-based completion) for 
scholars with time constraints (Zamboanga). 

•	 Improve staff training to foster supportive relationships and clear communication 
(Madagascar, Santa Cruz). 

•	 Provide vocational training and microenterprise support to supplement scholarship 
funds (Honduras).

•	 Track academic performance and service hours systematically (Santa Ana, La Paz). 

•	 Use peer-led training and mentorship to build community and reduce isolation (Santa 
Cruz, Honduras). 

•	 Conduct regular evaluations with scholar input to refine program strategies 
(Honduras, Madagascar).

•	 Bolivia (La Paz, Santa 
Cruz) 

•	 Colombia (Antioquia, 
Bogota, Cali, Cartagena) 

•	 Costa Rica 

•	 *Dominican Republic 
(Santo Domingo) 

•	 El Salvador (Santa Ana) 

•	 Guatemala 

•	 Honduras 

•	 Kenya (Kisumu, Meru) 

•	 Madagascar (Antsirabe) 

•	 Mexico (Cuernavaca, 
Kuxtal) 

•	 Philippines (Legazpi, 
Manila, Zamboanga) 

•	 Rwanda 

•	 Tanzania (Dar es Salaam)

*Unbound ended its outreach in the 

Dominican Republic in 2025.

3

4

5

2017 Meru

2019 Antsirabe, Guatemala, Honduras

2020 Manila, Zamboanga

2021 La Paz, Santa Cruz, Santa Ana, Santo 
Domingo, Dar es Salaam, Bogota

2022 Costa Rica, Cartagena, Cali

2023 Guatemala, Cuernavaca, Antioquia

2024 Kuxtal, Legazpi

2025 *Planned: Meru, Rwanda, Kisumu
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